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1.0   Introduction

This inaugural lecture on ‘’Group Matrix Imperatives: 
Epistemological and Pedagogical Perspectives of a Business 
Educator’’ presents a deep sense of humility and gratitude to the 
Almighty God for making all things beautiful in His time and 
season. It is all about my small piece of academic curiousity 
over the years and I am grateful to God who watched over me 
and ordered my steps to this enviable height in life.  I return all 
glory, adoration, and praises to Him alone.  Vice-Chancellor Sir, 
distinguished guests, esteemed colleagues, students, and 
friends, it is an honour and privilege to stand before you today 
for this inaugural lecture.  This occasion marks an important 
milestone in my career, and I am deeply grateful for the 
opportunity to share my journey, insights, and vision with you.  
I thank my mentors, family, and this esteemed institution for 
their unwavering support and encouragement.  In the next hour, 
I will take you through key milestones in my field, share recent 
breakthroughs, and propose pathways for future exploration.  
With this, let us embark on this intellectual journey together. 

A matrix is a concept with different meanings depending on the 
field of study or context.  In Mathematics, a matrix is a 
rectangular array of numbers, symbols, or expressions arranged 
in rows and columns. In business or management, a matrix 
refers to a framework or system that deals with organisational 
structure and decisions.  A matrix can mean a structure, 
environment, or medium in which something develops. For 
instance, the educational system serves as a matrix for 
intel lectual  growth.  The term ‘Matrix in Business 
Education’ may well be referred to a few different concepts 
depending on the context. Here are a few common 
interpretations of the matrix in Business Education:

i. matrix is an organisational structure that refers to the 



study or application where a report by employees is 
made to multiple managers, such as a functional 
manager and a project manager. The Business 
Education programme teaches this as a strategy for 
improving flexibility, collaboration, and efficiency 
within organisations.

ii.  decision-making matrices are decision-matrix tools used 
to evaluate and prioritise options based on specific 
criteria. Examples include: 

a. a SWOT matrix that analyses strengths, weaknesses, 
opportunities, and threats.

b. the Boston Consulting Group is known for helping 
organisations and businesses tackle their most 
challenging business problems.

c. Ansoff matrix helps businesses strategise for growth 
by considering market penetration, product 
d e v e l o p m e n t ,  m a r k e t  d e v e l o p m e n t ,  a n d 
diversification.

iii. learning models and educational matrices also refer to a 
framework or table used to map out skil ls , 
c o m p e t e n c i e s ,  o r  l e a r n i n g  o u t c o m e s  b y 
mapping learning objectives to courses or business 
skills and identifying gaps in students’ abilities. 

A Group Matrix is a structured framework used to categorise or 
organize individuals into groups based on specific criteria or 
dimensions such as skills, roles, experience, learning styles, or 
other relevant factors. It helps educators, managers, or trainers 
make informed decisions about grouping individuals into 
categories for targeted instruction, training, or task assignment 
by systematically analysing their characteristics, needs, or 
roles. The matrix provides a clear and visual way to understand 
how different groups relate to one another and how to tailor 
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approaches to their unique attributes. The core concept of the 
Group Matrix is that the rows and columns of the matrix 
represent specific factors, such as skill level, learning style, role, 
or performance of individuals or groups are placed into cells 
based on their alignment with these criteria and the 
categorisation informs decisions like teaching strategies, 
resources allocation or team formation (Amesi & Okwelle, 
2017).

Group Matrix Imperatives are concepts often discussed in the 
context of performance management, corporate strategic 
management and ethics in accounting, organisational 
behaviour, teamwork, and governance studies. They refer to the 
structured principles, norms, or essential actions that guide the 
functioning of a group or team to achieve a common goal. 
A group matrix imperative method in Business Education 
involves using structured contexts to enhance collaboration, 
decision-making, and critical thinking within group settings. 
This concept draws from management strategies and 
organisational theory to help teams perform effectively while 
addressing business challenges.  Also, in Business Education, 
this concept is typically examined to help students and 
professionals understand how to foster effective teamwork and 
collaboration within organisations.

2.0    Conceptual Clarifications

Epistemology is the philosophical study of what knowledge is 
and what it means for someone to know something. 
Epistemology about business deals with the source of 
knowledge in Business Education, it assesses the inherent 
meaning of knowledge and means of gaining knowledge, and 
the limitations or scope of obtaining knowledge for any given 
area of study.
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Pedagogy is the combination of teaching methods (what the 
instructor does), learning activities (what the instructor asks his 
or her learners to do), and learning valuations (the assignments, 
projects, or tasks that measure students’ learning). 

Business Education: Business Education cannot be defined 
without knowing what business is all about. The word business 
means a state of being busy as all financial activities undertaken 
to earn profit and satisfaction of human desires are business. 
Hence, a business is an entity designed to carry out commercial 
enterprises (Amesi, 2021). According to Ulinfun in Amaewhule 
(2005), Business Education is ‘Education For Business and 
Education About Business’. This means that Business 
Education involves two aspects: (a) all learnings that concern 
business and its environment that are systematically undertaken 
with a career focus on one related area or the other. In this case, it 
is education for business. (b) when offerings are to all students 
in the school irrespective of the career aspirations of such 
students, it is education about business. Business Education is a 
programme that bestrides the world of business and the world of 
education, giving them more relevance.  This unique 
relationship makes it one of the most sought-after programmes 
in the Faculty of Education.  Business Education has been 
defined differently by different authors.  It is a programme 
consisting of office education which prepares students for office 
careers and general Business Education which focuses on 
preparation for management and use of services that business 
provides (Njoku in Amaewhule, 2005).  It is not a programme 
that can be seen as Education plus Business.  It is a product 
designed by an acknowledged specialist who knows what the 
objectives are and who assembles a myriad of courses to meet 
such objectives.  Such courses are drawn from different 
disciplines to meet the intended objective of Business 
Education.  It can be said therefore that Business Education is 
an aspect of Vocational Education involved in business 
preparation for individuals to acquire appropriate knowledge, 
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skills, and attitudes for self-reliance in the world of work and for 
preparation of individuals as intelligent consumers of goods and 
services provided by business.  

Business Education can begin at any level, hence, at the 
secondary level, Business Studies, as it is often called, typically 
combines elements of Accounting, Finance, Marketing, Office 
Practice, Human Resources Management, and Economics. It 
can be continued throughout the life span of an individual.  The 
foregoing points out that Business Education covers a wide 
range of economic life activities in any society, and also refers to 
the pedagogical and desirable business competencies necessary 
for self-employment or being employed to make the recipient 
self-reliant. Thus, Business Education can by appropriate 
training ensure full employment for individuals even in our 
present decadent economy by equipping them with life-long 
skills for self-employment. It also refers to the development and 
training of individuals in the skills and knowledge required for 
success in the business world. This includes a focus on business 
strategy, personal development, innovation, and leadership 
(Amesi, 2010; Amesi & Nnadi, 2015, Amesi & Akpomi, 2017, 
Amesi & Ndukwe, 2018, Amesi & Igonikon, 2019). 

 Figure 1:   Bond between Epistemology, Pedagogy, and
Business Education

The bond between epistemology, pedagogy, and the Business 
Education programme lies in their interconnected roles in 
shaping knowledge, teaching methods, and practical 
applications as seen in Fig 1.  In Business Education, 
epistemology helps to define what constitutes valid knowledge, 



such as theories, principles, and practices in business. Pedagogy 
involves selecting teaching strategies like case studies, 
simulations, experiential learning, or collaborative projects. 
The bond indicates that Business Education programmes ensure 
that learners are prepared to meet the demands of a dynamic 
business or organisation environment. 

Group Matrix Imperatives 
Group matrix is a business planning tool used to evaluate the 
strategic position of a business or organisation’s brand 
portfolio. It is also used to classify individuals based on specific 
criteria, such as skills, roles, experience, learning styles, or 
other relevant factors. It allows educators, trainers, or managers 
to organise people into categories for targeted instruction, 
training, or task assignment. The matrix (like Boston consulting 
group, SWOT analysis, and Ansoff matrix among others, 
typically consists of rows and columns representing different 
variables or criteria, helping to identify and address the needs of 
each group systematically.

A business imperative is a primary goal that organisations make 
to positively change the outlook of their businesses.  These 
objectives are usually long-term goals that take a collaborative 
effort to achieve.  This means that each employee actively 
works on meeting the business imperative.   A business 
imperative could also mean the major change or goal that an 
organisation or company promises to reach.  Unlike an idea, an 
imperative does not have the option of not working.  Strong 
focused objectives will drive and strengthen a business. To this 
end, initiating several business imperatives will drive and 
motivate an organisation (institution included) or company 
towards a higher future.  Other terms for business imperative 
include professional needs, career necessities, employment 
obligations, and industry mandates, etcetera.  
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Group matrix imperatives is not a standard or widely recognised 
term, but it can be interpreted in different contexts depending on 
its usage as shown in Fig 2.  In Business Education, group 
matrix imperatives refer to a framework or set of principles 
designed to enhance collaboration, problem-solving, and 
decision-making within teams or groups. This concept 
according to Amesi, Babalola, and Oyeyemi (2023), can be 
broken down into parts:

Figure 2: Matrix and Imperatives with Business Education

The term "matrix" suggests a structured system where different 
elements example, team members (lecturers or students), roles, 
or tasks interact. In a Business Education context, this might 
include:

i. bringing students or people from different areas or 
options; for example, accounting, entrepreneurship, 
marketing, and office education to solve a problem or 
work on a case study through cross-functional 
collaboration.

ii. defining how individuals contribute to group objectives 
through roles and relationships among the team 
members (lecturers or students).

iii. Mapping tasks, responsibilities, and performance 
metrics through an accountability framework by the 
teams (either lecturers or students).

The "imperatives" are the essential actions or principles the 
group must adhere to for successful outcomes. In Business 
Education, they include:

i. clear communication that ensures all team members 
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(lecturers and students) understand objectives and 
expectations.

ii. goal alignment that agrees on shared outcomes and 
prioritising collective success.

iii. effective leadership that rotates or assigns roles to guide 
team (lecturers and students) efforts.

iv. conflict resolution by establishing protocols to manage 
disagreements constructively.

2.1     Acronym for Business and Education
The acronyms "Business" and "Education" can be broken down 
into words or phrases that may symbolize core aspects of each 
field. While there is no universally agreed-upon acronym for 
each term, here is a prospective interpretation based on the core 
principles and elements of Business and Education:
Business 
B – Balance:  refers to the need for harmonising multiple 

business operations and decision-making 
factors.

U – Understanding: the importance of thoughtful markets, 
customers, and internal business dynamics.

S – Strategy:  planning and executing long-term goals and 
competitive tactics.

I – Innovation:  the drive for continuous invention in 
products, services, or processes to stay 
competitive.

N – Networking: building strong relationships with clients, 
partners, and stakeholders.

E – Efficiency: operating cost-effectively and productively.
S – Sustainability: focuses on ensuring long-term business 

success through ethical practices and 
supportable methods.

S – Scalability: ensuring that the business model and operations 
can grow and expand effectively.

For Business Educators, the acronym ‘Business’ is simply a 
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balanced and understanding strategy for innovation and 
networking efficiency that gives sustainability and scalability. 
The word business appears 28 times in the Bible. Out of the 28 
times, 23 are from the Old Testament and five are from the New 
Testament.  Vice Chancellor Sir, the only verse that interests me 

29
most is in Proverbs 22  

‘seest thou a man diligent in his business? he shall 
stand before kings, he shall not stand before mean 
men’.

This gave me the reason in 2018 to change the acronym 
‘Business’ to the ‘best utilisation of strategic information 
necessary for evaluating scholars’ success’.   
 
Education 
E – Empowerment:  providing individuals with the tools and 

knowledge to make informed decisions.
D – Development:  f o s t e r i ng  t he  g rowth  o f  sk i l l s , 

knowledge, and personal growth in 
learners.

U – Understanding: encouraging critical thinking and 
consideration of complex concepts and 
ideas.

C – Collaboration:  working together for common learning 
goals, whether in classroom settings or 
through partnerships.

A – Access:    ensuring that education is reachable to 
all, regardless of background or socio-
economic status.

T – Technology:   the role of expertise in enhancing 
teaching and learning experiences.

I – Inspiration:   motivating learners to achieve their 
highest potential

O – Opportunities:  creating opportunities for learning, 
growth, and career advancement.

N – Nurturing:   providing a supportive environment for 
personal and academic growth.



The acronym ‘education’ is empowerment and development in 
understanding collaboration to access technology with 
inspiration and opportunities in nurturing.  These acronyms 
emphasise the various aspects that shape the fields 
of Business and Education, focusing on the broader elements 
such as strategy, sustainability, and innovation in business, as 
well as development, empowerment, and collaboration in 
education (Amesi & Peterside, 2019; Amesi & Nkoro, 2019, 
Amesi & Obi, 2021).

3.0  The Matrix Models for Business Education 
Programme

The matrix models for the Business Education programme are 
tools that help in categorising, assessing, and strategising 
the delivery of business knowledge, student progress, 
employees, and resource allocation. These matrices serve as 
frameworks to organize, evaluate, and enhance the overall 
educational experience for both instructors and learners. Below 
are some of the most suitable matrices for Business Education, 
business, and organisational growth: Boston Consulting Group 
matrix, Anoff matrix, Product Life Cycle, SWOT Analysis, and 
Garbage Can model. 

3.1     Boston Consulting Group (BCG) Matrix  
The Boston Consulting Group matrix (or BCG Matrix) is a 
matrix used in strategic management to assess the performance 
and potential of different business units or products. 
In a Business Education context, it can be applied to course 
offerings, programmes, or even student performance or 
teachers’ (employees) assessment.  The matrix divides 
elements into four categories drawn as a 2 x 2 matrix whose 
objective is to assist with the allocation of funds to different 
products or business units.  One side of the matrix represents the 
rate of the market growth for a particular product or business 
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unit and the other side of the matrix represents the market share 
that is held by the product or business unit. The Boston 
Consulting Group Matrix was propounded in 1963 by Bruce D. 
Henderson in Massachusetts, as part of the Boston Safe Deposit 
and Trust company.  Over time, it became an independent 
leading global management consulting firm known for its 
influential business strategies and categorised into four 
quadrants as shown below in Fig 3:

Figure 3:  Boston Consulting Group Matrix

The quadrants of the Boston Consulting Group (BCG) matrix - 
s t a r s ,  c a s h  co w s ,  q u es t i o n  mar k s ,  an d  d o g s  h av e 
epistemological and pedagogical implications in Business 
Education by examining how they represent different phases of 
knowledge application, growth, and teaching strategies.

Stars: This has a high relative market share in a high-growth 
market. The epistemological implication here is the 
understanding of the sources of knowledge or business 
practices that are thriving and in high demand. These are 
established as both relevant and cutting-edge, symbolising 



robust, with actively growing knowledge in a particular area.  It 
also involves teaching innovation in business models or 
emerging industries. The pedagogy here is based on teaching 
strategies that emphasise nurturing creativity and advanced 
problem-solving. Activities here might include: (i) case studies 
on high-growth businesses, and (ii) encouraging students to 
explore how to sustain growth in academics and manage 
competition.  The focus here for Business Education is on both 
imparting cutting-edge knowledge and encouraging strategic 
thinking about maintaining leadership.

Cash Cows: this is a product in a market where market growth 
is lower and possibly even negative.  It has a high relative 
market share and is the market leader. The epistemological 
implication here is the understanding of stable knowledge that 
generates consistent value. These are "core" Business 
Education topics or subjects, like distributive education, 
keyboarding, or office skills, including principles of vocational 
education.  Examples include topics that are essential for 
Business Education but no longer rapidly evolving.  The 
pedagogy here is on mastery and optimisation of teaching 
methods like structured exercises, role-plays, projects based on 
research, problem-based methods of learning, team learning, 
and case analysis.  It also includes building a strong 
foundational understanding of concepts that students can rely 
on in real-world situations. The focus here for Business 
Education is that it highlights the importance of consolidating 
foundational knowledge to ensure learners are well-equipped 
for practical application. 

Question Marks: this is a product with a relatively low market 
share in a high-growth market.  Since the market is growing 
quickly, there is an opportunity to increase market share, but 
initially, it will require a substantial investment of cash to 
increase or even maintain market share.  The epistemological 
implication here is the understanding of the sources of emerging 
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or uncertain areas of knowledge such as nascent business trends 
or experimental strategies.  These are ideas with potential but 
require exploration and validation. Examples include 
discussing speculative topics or subjects like artificial 
intelligence in business or public relations in Business 
Education or better still, fundamentals of Business Education. 
The pedagogy here involves exploratory and inquiry-based 
learning like encouraging debates, group discussion, micro-
teaching or keyboarding skills, and research on uncertain or 
ambiguous topics, including training students to analyse risks 
and opportunities and fostering strategic decision-making.  The 
focus here for Business Education is that it engages students in 
critical thinking and epistemological questioning about how 
knowledge evolves and becomes validated. 

Dogs:  this is a product in a low-growth market that is not the 
market leader.  It is unlikely that the product will gain a larger 
market share because the market leader will defend the position 
of the cash cow. The implication here is the understanding of the 
outdated or declining knowledge areas.  These are concepts that 
are no longer relevant or are being phased out in the business 
world.  An example includes the teaching of shorthand in a 
digital era.  The pedagogy here is on critical evaluation and 
lessons from decline like teaching students to analyse why 
certain concepts fail or lose relevance and encouraging 
reflective learning to understand the lifecycle of knowledge and 
its applicability.  The link or focus here for Business Education 
is that it helps students to identify when knowledge or strategies 
become obsolete and how to transition effectively to new 
frameworks (Amesi & Allison, 2024).

3.1.1    Application of Boston Consulting Group Matrix 
in Business Education

The Boston Consulting Group (BCG) matrix (Growth-Share 
matrix or Product Portfolio matrix), is a strategic tool used in the 
Business Education programme to teach students how to 
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evaluate an organisation or a company’s portfolio of products or 
business units. Its application in Business Education provides a 
practical framework for analysing market dynamics, resource 
allocation, and strategic decision-making as follows:

1. Students learn how to classify business units or products 
into four categories (Stars, Cash Cows, Question Marks, 
and Dogs) based on market growth and relative market 
share.  It helps to understand how to prioritise 
investments, divestments, and resource allocation.

2. The matrix demonstrates how businesses ought to 
allocate resources efficiently to maximize profitability 
and sustainability and students can explore scenarios 
where resources are shifted from low-growth areas 
(dogs) to high-potential ones (stars or question marks).

3. By simulating real-world situations, students can 
practice strategic decisions such as whether to invest in 
question marks, maintain cash cows, or divest dogs and 
encourage critical thinking and analysis of market 
conditions.

4. In Entrepreneurship Education, the Boston Consulting 
Group matrix is used to guide startups in determining 
where to focus their limited resources and when to pivot 
or exit unpromising ventures.

Vice-Chancellor Sir, by applying the BCG Matrix, students not 
only understand its theoretical foundation but also gain 
practical insights into how businesses operate and compete in 
dynamic markets. This enhances their ability to contribute 
strategically in their future careers.

3.1.2    Key Benefits of Boston Consulting Group 
Matrix in Business Education

The key benefits of the Boston Consulting Group matrix in 
Business Education are listed below:



1.   Bridges the gap between academic theory and real-
world application by encouraging active learning 
through hands-on application.

2.  Enhances critical thinking, problem-solving, and 
strategic planning by improving decision-making and 
interpersonal skills.

3.   Prepares students for consulting and managerial roles 
by bridging the gap between theory and practice.

4.   Introduces students to global business challenges and 
solutions by enhancing employability with 
simulations in real-world scenarios.

3.1.3  Al igning BCG Matrix with Academic 
Institutions and Business Organisations

Stars: These are the cash cow of the future and there is a need to 
market a star product aggressively to maintain or 
increase market share.  For academic institutions, there 
is a need to market our first-class students or those who 
made a high second-class upper and retain them as staff 
because they serve as our stars in the product line and the 
teaching staff at this stage ought to be encouraged and 
not be discouraged.  To business organisations, oil 
industries inclusive, the stars are the staff who put in 
their best to ensure that success is achieved; these staff 
ought not to be ignored.

Question Marks: Here, a lot of new investment is needed to 
increase market share and the strategic choice is 
between investing a lot of cash to boost market share or 
disinvesting or abandoning the product. For academic 
institutions like Rivers State University, the student at 
this stage needs a lot of encouragement with constant 
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guidance and counselling to discourage such a student 
from abandoning his or her programme.  The teaching 
staff at this stage require training and retraining to cope 
with real-life situations in the classroom, otherwise, 
they make teaching and learning boring and not 
encouraging. To business organisations (industries 
inclusive) the question marks are employees who are 
not willing to put new ideas into their work for the 
success or growth of the business; rather they sit at the 
fence, ‘If you try me I will abandon this company or 
organisation and move on with my life’ but have 
nothing more to offer. 

Cash Cows: These defend and maintain market share and spend 
on innovation (research and development inclusive). 
The cash generated by a cash cow can be used to develop 
others in the group.  For students in academic 
institutions like Rivers State University, there is a need 
to defend your institution by showing that you passed 
through the institution and the institution passed 
through you. The staff at this stage ought to defend the 
university by not projecting negativity about the 
institution but rather maintaining and spending on 
research and development that will help their career and 
project the image of the university.  To business 
organisations or oil industries, the cash cow staff ought 
to defend their industry or company by engaging in 
innovative ways of generating funds rather than 
pilfering.

Dogs: these generate some cash for the business and if they do, 
it might be too early to abandon.  The artifact here has a 
limited future and strategic decisions ought to focus on 
its short-term future.  The danger is that the staff in 
business organisations will use up cash if the business or 
organisation chooses to spend money on them to 
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preserve its market share or value. This, they do by 
applying for conferences and workshops but not 
attending.  There is a need to avoid risky investments 
aimed at trying to turn business organisations or 
institutions around (Amesi & Allison, 2024). 

3.2    Ansoff Growth Vector Analysis Matrix (The 
Ansoff Matrix) 

The Ansoff matrix also known as the product market expansion 
grid is a strategic planning tool that aids business organisations 
analyse and plan their policies for growth. The matrix was 
developed by Igor Ansoff in 1957, the matrix helps business 
organisations determine how to achieve growth through 
different approaches based on their products and markets.  It is a 
4-quadrant for growth and development.   Ansoff argued that 
when an organisation is planning its growth policies, there 
ought to be a connection between its existing products and 
markets and its upcoming products and markets.  This 
connection is necessary so that outsiders or investors can see in 
which direction the organisation is moving.  It also provides 
guidance to the entity’s management. Ansoff summarized the 
potential strategies for product-market development with a 2 x 2 
matrix. It is sometimes referred to as the Ansoff growth vector 
matrix or product mission matrix as shown in Fig 4.

Figure 4:  Ansoff Matrix

Market



Market Penetration sometimes called a ‘protect and build’ is a 
sensible choice in a market that is growing fast.  With fast 
growth, all organisations competing in the same market can 
expect to benefit from the rising sales demand. Market 
penetration has a low-risk level if the organisation works within 
familiar markets and products with increasing market share 
through marketing campaigns or improving customer service. 
Kotler and Keller (2016) suggested that market penetration 
calls for aggressive marketing and that there are three ways this 
strategy might be successful: 

a. persuade existing customers to use more of a product or 
service and buy more.

b. persuade individuals who have not bought the product 
in the past to start buying and using the product and 

c. persuade individuals to switch from buying the products 
of competition.  This means there is a need for all staff in 
the organisation and institution, irrespective of their 
class to persuade men and women to appreciate what 
they do and the nature of the job they offer. 

Market Development involves opening up new markets for 
existing products in two ways the organisation can start to sell 
its products in a new geographical market through regional, 
national, or international expansion and the organisation can try 
to attract customers in new market segments, by offering 
slightly differentiated versions of its existing products or by 
making them available through different distribution channels. 
Market development has a moderate risk level if the 
organisation ventures into unfamiliar markets while relying on 
established products by expanding into new geographic regions 
or targeting different customer segments.   

Product Development is a means of producing new products for 
an existing market. Reasons for this are that the business 
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organisation might have a strong brand name for its products 
and it can extend the goodwill of the brand name to new 
products customer needs might be changing so new product 
development is essential for the business's survival. Product 
development has moderate risk if the organisation understands 
the market but must ensure the new product meets customer 
needs.

Diversification is a means of selling new products in new 
markets.  A diversification can be made between concentric 
diversification also known as related or horizontal 
diversification, which means that the new product-market area 
is related in some way to the organisation’s existing products 
and markets, and conglomerate diversification which means 
that the new product-market area is not related in any way to the 
organisation’s existing products and markets. Diversification 
has the highest risk level if the organisation lacks familiarity 
with both the product and the market.

Conglomerate diversification aims to build a group of different 
businesses.  The reasoning behind this might be to reduce risk as 
some businesses might perform badly but others will perform 
well.  Taking the businesses as a diversified portfolio, the 
overall risk ought to be less than if the organisation focused on 
just one business.  However, some business analysts argued that 
organisations can reduce risk if they want to, by spreading their 
investments in shares over different organisations in different 
industry sectors. Secondly, an entrepreneurial management 
team ought to be able to succeed in any organisation, and the 
organisation ought to grab different business opportunities 
whenever and wherever they arise.  This is the only potentially 
valid argument for unrelated diversification, but it is only valid 
if the organisation taken over is not being managed well or it 
holds undervalued assets that could be sold at a profit. If it is 
already well-managed, holds no undervalued assets, and is 
taken over at a fair price. 
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Concentric diversification aims to use the organisation existing 
technological know-how and experience in a related but 
different product-market area.  For instance, an organisation 
selling men’s wear by post order might diversify into women’s 
clothes and organisation that provides driving lessons for 
learner drivers might expand into the market by providing 
driving lessons for advanced drivers.  Vice-Chancellor Sir, 
some concentric diversification plans have a lower amount of 
business risk than others. In contrast, Rivers State University 
ought to pursue a plan of concentric diversification in addition 
to teaching and research development within its existing 
teaching, research, and community engagement. 

3.2.1    Epistemological and Pedagogical Perspectives of the 
Ansoff Matrix

The quadrants of the Ansoff matrix – market penetration, 
product development, market development, and diversification 
have epistemological and pedagogical implications in Business 
Education to explore how knowledge is acquired, applied, and 
taught in business decision-making:  Here is an overview of the 
Ansoff matrix and its relevance to Business Education as in 
Table 1:                                 

Table 1:  Epistemological and Pedagogical Perspectives of the Ansoff Matrix 
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In a Business Education setting, the epistemological focus shifts 
to how students learn to handle risk, ambiguity, and the 
acquisition of new knowledge to make strategic decisions, the 
pedagogical approaches mirror the levels of complexity and 
innovation outlined in the matrix, providing students with a 
strategic framework to think critically and creatively (Amesi & 
Orlu, 2019; Amesi & Peterside, 2019).
.
3.2.2 Ansoff Matrix for Students and Employees 

Categorisation

The Ansoff Matrix can be adapted to different audiences, 
including employees in a business context and students in an 
educational setting. Below is a detailed explanation of how the 
Ansoff matrix can be categorised for each group and how it can 
be effectively used in teaching.

Market Penetration: Categorising this with employees and 
students shows that employees would increase their knowledge 
of their jobs within current organisations which involves 
enhancing more services, running promotions or loyalty 
programme, and collective efforts in existing segments. This 
could be applied through workshops or training sessions on an 
institution or organisational auction techniques, student or 
customer engagement, and competitive analysis can help 
employees understand how to penetrate the market effectively.
The focus for students is to analyse how organisations or 
companies can increase their market share for existing products 
through various strategies. This will be applied by focusing on 
classroom discussions or assignments where students research 
and present issues on organisations or companies that 
successfully increased market share, identifying the strategies 
used.



Market Development: Categorising employees and students 
show that, employees can explore new customer segments or 
geographic areas by conducting market research to recognise 
possible new markets and developing strategies for entering 
new demographics. The application is to conduct market 
analysis exercises where employees identify and assess 
potential new markets that enhance their understanding of 
market development.
The focus for students is to explore entering new markets with 
existing products. This can include assessing demographic 
shifts or geographic expansion, and the application here is to 
give students group projects that will develop a market entry 
plan for a specific product in a new region or demographic.

Product Development:  Employees here gather customer 
feedback for product improvements and develop new features 
or variations of existing products, and this can be applied by 
involving employees in brainstorming sessions and workshops 
that focus on innovation and product development processes 
that can foster a culture of creativity.
The focus for students is to study how businesses innovate and 
create new products for existing markets, analysing product life 
cycles and consumer needs, and the teaching application here is 
to work on creating a new product concept based on market 
research by presenting their ideas to the class or in small groups.

Diversification: Employees here, are categorised to assess 
opportunities for launching novel products in new markets. This 
is typically the most complex and risk-prone strategy to be 
applied through case studies, analysing successful and 
unsuccessful diversification efforts can provide practical 
insights into how to approach diversification.
The focus for students is to evaluate the risks and benefits of 
diversifying product lines or markets, and also by analysing 
real-world examples, and the teaching application here is to 
analyse an organisation’s diversification strategy, considering 
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both the potential for growth and the associated risks (Amesi, 
2010; Amesi, 2016, Amesi & Yellowe, 2018).

To further explain the categorisation, the Ansoff Matrix can help 
employees in business context to understand and contribute to 
their organisation's growth strategies. For students in Business 
Education, the Ansoff matrix is used to develop theoretical 
understanding and practical skills. The categorisation can be 
broken down based on their roles:

Market Penetration (enhancing current performance) focuses on 
increasing customer acquisition and retention through better 
service or upselling and developing targeted campaigns to 
improve brand loyalty and product usage with streamlined 
processes to handle increased demand efficiently. For students, this 
is about strengthening core knowledge to understand strategies to 
maximize market share analyse case studies of organisations or 
institutions, increase market penetration, and develop marketing 
plans to enhance sales.

Market Development (exploring new opportunities) by 
identifying and entering new geographic regions or customer 
demographics to adapt existing products to suit the needs of new 
markets with cultural preferences or regulatory requirements and 
prepare training programme to equip employees for unfamiliar 
market challenges. For students, this is expanding horizons to 
learn how to assess new markets for existing products, conduct 
market research, identify potential new markets, and create entry 
strategies.

Product Development (focusing on innovation) by creating 
improved or innovative products to meet existing customer needs 
better evaluate investment opportunities in new product lines and 
learn about new product features to provide high-quality support. 
For students, this fosters innovation skills to understand the 
innovation process and its impact on existing businesses or 
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markets and to design new products or improve the existing ones 
through simulations or real-world projects.

Diversification (strategising for high risk-high reward) by setting 
strategic goals for diversification efforts and collaborating on 
cross-departmental projects, such as mergers, acquisitions, or new 
ventures. For students, this is to understand complex strategies and 
to recognise the complexities and risks involved in pursuing 
entirely new ventures by developing diversification strategies for a 
hypothetical organisation and assessing their feasibility (Amesi; 
Akpomi & Okwuanaso, 2014).

3.2.3  Roles and Benefits of Ansoff Matrix in Business 
Education

The Ansoff Matrix plays a crucial role in Business Education by 
helping students understand key strategic concepts on how:

a. to analyse business environments and choose 
appropriate growth strategies through strategic 
decision-making, critical thinking, problem-solving, 
and strategic planning through skills. 

b. each strategy entails different levels of risk how to 
mitigate them and how to develop risk assessment and 
contingency planning.

c. market dynamics, competition, and customer needs and 
skills development in market research and consumer 
behaviour insights are analysed.

d. the role of innovation in product and market strategies 
and skills development is creative thinking and 
entrepreneurial mindset.

e. instructors (teachers) can often use the Ansoff matrix in 
real-world case studies or business simulations, to 
enable students to apply theoretical concepts to real-
world scenarios.

The benefits of the Ansoff matrix in Business Education 
include that:
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i. The matrix makes available a clear framework for 
analysing growth options, by helping students think 
strategically about how businesses can expand and learn 
to evaluate risks and benefits associated with different 
growth strategies to enhance their decision-making 
skills.

ii. The matrix encourages students to think about market 
segmentation and the importance of targeting specific 
customer groups and by using the matrix, students can 
analyse competitors’ strategies and understand how 
businesses position themselves in the market.

iii. Students learn to assess the level of risk associated with 
each development strategy, particularly the higher risk 
of diversification, and understanding the potential 
return on investment for each strategy helps students 
make informed decisions about resource allocation.

iv. The product development quadrant encourages students 
to think creatively about innovation and how new 
products can meet consumer needs and students can 
apply the concepts of product development to case 
studies and projects, fostering practical skills.

v. The matrix helps students understand the complexities 
of entering new markets and the strategies involved in 
market development and considering market 
development, by learning how to take cultural and social 
factors into account and prepare them for global 
business scenarios.

vi. The Ansoff Matrix is often used in case studies and 
business simulations, to allow students to apply 
theoretical concepts to real-world situations and 
encourage the integration of concepts from marketing, 
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finance, and operations, to provide a holistic view of 
business strategy.

Other benefits of the Ansoff matrix to the Business Educator are: 
a. the content resonates with the learners' current or future 

needs through enhanced relevance.
b. lessons are more engaging and meaningful for both 

groups with improved engagement.
c. employees gain practical tools, while students build 

foundational knowledge, aligning with their respective 
career stages and 

d. educators develop flexible methodologies that adapt to 
varied learner profiles with dynamic teaching.  By 
understanding these benefits, Business Educators can 
craft a teaching approach that bridges the gap between 
theoretical understanding and practical application 
which benefits both employees and students effectively.

The Ansoff Matrix is a valuable tool in Business Education that 
equips students with the strategic insight and analytical skills 
necessary to evaluate growth opportunities. By understanding 
the different approaches to market and product development, 
students can better prepare for challenges in the business world 
and contribute to effective growth strategies in their future 
careers.

3.2.4 How BCG and Ansoff Inform Teaching and 
Learning in Business Education

The Boston Consulting Group matrix and Ansoff matrix are 
strategic planning tools used in business to evaluate strategies and 
analyse an organisation’s product portfolio based on market 
growth rate and relative market share. When applied to teaching 
and learning in Business Education, it provides a structured 
context for Business Educators and students to analyse real-world 
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business scenarios and develop strategic thinking and also serves 
as a framework to enhance teaching and learning by fostering 
critical thinking and decision-making skills. Table 2 adapted from 
Amesi and Allison (2024), and Amesi and Peterside (2019) show 
how the BCG matrix and Ansoff matrix inform teaching and 
learning:

Table 2:  How BCG and Ansoff Inform Teaching and Learning in Business 
Education
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Vice-Chancellor Sir, by incorporating the Ansoff Matrix into 
teaching and learning, Business Educators prepare students to 
think strategically, analyse business environments, and apply 
theoretical frameworks to real-world problems, fostering skills 
essential for business decision-making. The BCG Matrix 
fosters analytical, strategic, and decision-making skills. By 
incorporating it into teaching and learning, Business Educators 
help students apply theoretical frameworks to real-world 
business challenges that prepare them for roles in management 
and strategic planning.

3.2.5   Epistemology and Pedagogy of Boston 
Consulting Group Matrix and Ansoff Matrix 
in Business Education

Epistemology focuses on the nature of knowledge, its sources, 
and how learners acquire and validate it. In the context of the 
BCG and Ansoff matrices, the focus is to understand strategic 
growth, market dynamics, and decision-making with:

Sources of Knowledge:  With the BCG matrix knowledge is 
drawn from empirical data about market growth rates and 
market share to classify products or business units into stars, 
cash cows, question marks, and dogs and emphasises portfolio 
management and decision-making based on measurable 
performance metrics. While the Ansoff matrix focuses on 
theoretical models of growth strategies like market penetration, 
product development, market development, and diversification.  
Knowledge is derived from analysing opportunities and risks 
tied to product-market combinations.

Knowledge Validation: The BCG matrix validates knowledge 
through data-driven analysis of market development rates and 
comparative market share. While the Ansoff matrix validates 
knowledge by linking strategic choices to real-world outcomes 
and assessing risk-reward trade-offs.
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Both matrices provide structured, systematic knowledge to 
simplify complex business scenarios and transform abstract 
strategic concepts in the form of growth, competition, and risk 
into tangible models. Knowledge derived from the matrices is 
context-dependent, requiring learners to adapt and apply the 
frameworks to specific industries, companies, organisations, 
and market conditions tools to integrate insights from 
marketing, finance, and strategic management, contributing to a 
holistic understanding of business operations. Pedagogy 
focuses on how these tools are taught to enhance students’ 
understanding, engagement, and application. Teaching the 
BCG and Ansoff matrices requires integrating theoretical 
concepts with practical, experiential learning approaches:

Visual and Experiential Learning: The Boston Consulting 
Group quadrant structure (stars, cash cows, question marks, and 
dogs) aids visual learners in categorising products and making 
resource allocation decisions. While the Ansoff matrix grid 
format visually represents growth strategies, it helps learners 
understand risk and opportunity relationships.

Scaffolding Knowledge: Starts with foundational knowledge 
of the matrices (definitions, quadrants, axes) before moving to 
complex applications: linking the quadrants to market 
conditions, financial implications, and utilizing simple 
examples initially, then introducing multi-product portfolios or 
global market scenarios to challenge students’ analytical skills.

Active Engagement: Students take on roles like marketing 
manager, and strategy consultant to apply the matrices in 
decision-making scenarios and encourage discussions on 
strategic dilemmas, such as whether to invest in a question mark 
or diversify into a new market.

Case-based Learning:  Students analyse real-world examples, 
such as how organisations like Coca-Cola or Unilever for 
example, use the BCG Matrix for portfolio management and the 
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Ansoff Matrix for growth strategies and interactive activities 
where students manage a fictional organisation or company’s 
product portfolio or propose growth strategies using the two 
frameworks. This can only be achieved by group projects where 
students apply the matrices to analyse organisations or 
companies’ strategic decisions, by fostering teamwork and 
critical discussions.

3.3    SWOT Matrix (SWOT Analysis) 
A SWOT matrix is a strategic planning framework used to 
identify the Strengths, Weaknesses, Opportunities, and Threats 
associated with a business, project, or individual.  It is widely 
employed to evaluate internal and external factors that can 
impact the achievement of goals. SWOT analysis was 
propounded by Albert Humphrey an American business and 
management consultant in 1966 during his work at the Standard 
Research Institute (SRI).  Humphrey used data from Fortune 
500 companies to identify what strategies were successful or 
failing.  His research in the TOWS and WOTS matrix (Threats, 
Opportunities, Weaknesses, and Strengths) and (Weaknesses 
Opportunities Threats, and Strengths) later reordered to SWOT, 
a structured matrix that businesses or organisations could use 
for decision-making.  SWOT matrix or SWOT analysis can be 
used in the strategic planning process to analyse the 
organisation or company’s capabilities and core competencies 
or lack of them and also to carry out an environmental analysis it 
is categorised into four quadrants as shown in Fig 5:

Figure 5:   SWOT Matrix (SWOT Analysis)
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The diagram of a SWOT matrix illustrates the four quadrants – 
strengths, weaknesses, opportunities, and threats along with 
visual elements like helpful for strengths and opportunities and 
harmful for weaknesses and threats to represent each concept 
effectively. The strengths and opportunities in SWOT matrix 
analysis also known as internal origin or factors help to achieve 
individual goals while the weaknesses and threats also known 
as external origin or factors obstruct the achievement of 
objectives.  Opportunities and threats are also recognised as the 
impute of the environment while the strengths and weaknesses 
are the imputes of the organisations or institutions.

Strengths are the internal attributes or resources that give a 
competitive advantage. The epistemological implication here is 
to highlight what is already known and effective within a 
system.  This quadrant supports emphasising evidence-based 
knowledge derived from observable success.  The pedagogy 
here is to leverage students’ existing knowledge and skills to 
build confidence and encourage deeper learning to foster a 
growth mindset. Business Education, identifies core 
competencies of the individual staff that include reputation and 
strong curriculum in certain business areas.

Weaknesses are internal limitations or areas needing 
improvement in the business or organisation. The 
epistemological implication here is to encourage critical 
reflection and acknowledgment of gaps in understanding as it 
aligns with the idea that knowledge is subject to error and 
revision.  The pedagogy here is to design interventions to 
address gaps, such as remedial programmes or differentiated 
instruction for formative assessment that requires careful 
management to avoid demotivating learners. Business 
Education addresses areas in the programme that needs 
improvement which could be issues like lack of innovation in 
teaching methods or low student engagement in certain 



business subjects.

Opportunities are external factors or trends that can be 
leveraged for growth in the business or organisation’s strategic 
advantage.  The epistemological implication here is to 
encourage the exploration and synthesis of external knowledge 
sources, fostering by integrating external and internal 
perspectives.  The pedagogy here is to encourage students to 
explore new ideas, technologies, or interdisciplinary 
connections that promote inquiry-based learning and active 
engagement with realistic educational goals. To Business 
Education, it explores external factors that could help the 
programme improve or grow in areas like emerging 
technologies, new market demands for business skills or 
collaborations with other institutions, or growth potentials and 
market trends. 

Threats are external risks or challenges that could negatively 
affect outcomes or factors in the external environment that 
creates an adverse risk for the business or organisation’s 
prospects. The epistemological implication here is to promote 
contextualism, understanding, and knowledge within 
situational constraints by emphasizing the importance of 
environment and external dynamics.  The pedagogy here is to 
teach resilience and adaptability by simulating real-world 
challenges or encouraging critical thinking about external risks 
that prepare learners for uncertainty, aligning with problem-
based learning approaches that may instill anxiety if threats are 
overemphasised.  To Business Education, it mitigates risk and 
competitive challenges based on the external factors that 
challenged the programme in the areas of rivalry from online 
courses, changes in industry demand, or budget cuts in 
institutions.

According to Gurel and Tat (2017), the SWOT matrix when 
used thoughtfully, supports reflective practice, critical thinking, 
and informed decision-making in both epistemological and 
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pedagogical contexts as it promotes a balanced approach to 
knowledge by recognising both internal and external factors 
and highlights the need for adaptive pedagogies that respond to 
diverse learner needs and evolving external contexts and how 
they can assess business scenarios comprehensively. 
Epistemologically, SWOT encourages pluralism, integrating 
multiple ways of knowing how to create a comprehensive 
understanding of a situation.

3.3.1   Application of SWOT Matrix in Business 
Education

The SWOT matrix is a valuable tool in Business Education for 
fostering critical thinking, strategic analysis, and decision-
making skills.  Its application helps students understand real-
world scenarios, analyse organisational dynamics and develop 
actionable strategies.  

i. SWOT is applied to create business plans for startups or 
new ventures because it encourages practical application 
of the theory in real-world problems.

ii. Students assess the performance and positioning of an 
existing organisation using SWOT because it provides 
insights into internal processes and external market 
forces, aligning with strategic management principles,

iii. SWOT framework is used to analyse real or simulated 
business cases because it develops analytical skills and 
the ability to synthesise information from multiple 
perspectives.
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iv. SWOT is used in simulations by students to make 
strategic decisions for a virtual organisation or company 
because it enhances decision-making skills by 
simulating real-world business environments.

v. SWOT is used to develop targeted marketing campaigns 
or brand positioning because it links marketing theory 
with actionable strategies. 

Applying SWOT matrix analysis to Business Education 
programme ensures continuous improvement of students in 
both academic and non-academic programmes in universities 
and organisations. 

3.3.2 Aligning SWOT Matrix with Academic Institutions 
and Business Organisations

The SWOT matrix is a multipurpose tool that can aid both 
academic institutions and business organisations recognise 
their strategic position, improving their strengths, addressing 
weaknesses, leveraging opportunities, and mitigating threats. 
By aligning their respective goals, the matrix fosters 
collaboration and mutual benefit between them. The SWOT 
matrix alignment, according to Gurel and Tat (2017), to 
academic institutions and business organisations are shown in 
Table 3:

Table 3:    SWOT Alignment with Academic Institutions and Business 
Organisations

programmes  or
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Table 3 Continued

Academic institutions and businesses both aim to foster 
innovation, develop skilled individuals, and contribute to 
societal progress. Other SWOT matrix analysis alignment with 
academic institutions and business organisations include that:

i. Businesses provide insights into market needs, while 
academia aligns courses to industry demands

ii. Development of sustainable technologies in partnership 
with schools and corporations through joint research 
and development leverage academic expertise and 
business funding.

iii. Academic institutions provide theoretical knowledge 
while businesses offer practical exposure.

iv. Businesses recruit students trained in a programme 
tailored to their industry like sponsoring scholarships 
tied to future employment opportunities

v. Incessant learning initiatives, such as executive 
education programmes that benefit employees and 
enrich academic offerings. 

By leveraging the SWOT matrix, academic institutions, and 
business organisations can align their strengths and policies to 
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foster modernisation, address common challenges, and drive 
supportable growth.

3.3.3   SWOT Matrix Analysis for Students and Employees 
in Business Education 

A SWOT matrix analysis evaluates the strengths, weaknesses, 
opportunities, and threats of a particular collection of contexts.  
Beneath Table 4 is how the SWOT matrix is tailored to students 
and employees in a Business Education programme:

Table 4:   SWOT Matrix for Students and Employees in Business Education 
Programme

Students benefit from foundational learning but need to focus 
on practical exposure, and employees gain value by integrating 
education with work experience but may face time management 



GROUP MATRIX IMPERATIVES: EPISTEMOLOGICAL AND PEDAGOGICAL PERSPECTIVES OF A BUSINESS EDUCATOR

3 7

challenges.  Both students and employees ought to leverage 
their strengths and opportunities while justifying weaknesses 
and threats by staying proactive and adaptable.  

3.4  Product Life Cycle (PLC)
Raymond Vernon developed the Product Life Cycle in the 
1960s and it is a model that helps managers understand how 
products change over time and how to maximise profit at each 
stage.  Williams E. Cox in 1967 wrote on the product life cycles 
as marketing models from a marketing perspective, which is an 
option in the Business Education programme, products are not 
simply viewed as items for use and consumption. They go 
through certain stages that help marketers plan for possible 
scenarios that can help the business adapt and grow (Kotler, 
2000). The Product Life Cycle (PLC) model in Fig 6 is a concept 
that describes the stages a product goes through, from 
introduction to decline. It also describes the stages a student, an 
employee, or a business goes through in life. 

Figure 6:  Product Life Cycle

The Product Life Cycle can be applied in Business Education to 
track the lifespan of various courses, programmes, or teaching 
methods:

i. Introduction Stage: New courses or programmes that are 
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being launched. These require a strong marketing effort, 
instructor preparation, and possibly pilot testing to ensure 
they meet educational standards. This is the stage where 
companies, businesses, institutions, or organisations spend 
the most, but with minimal return on their investment. 
Most of the stage is spent heavily marketing the product so 
it gains visibility and potential customers.

ii. Growth Stage: Established courses that are gaining 
popularity and are being widely adopted by students. They 
are refined and expanded based on feedback and results.  
This is where the sales start coming in. Given that this is a 
new product you are marketing, you will be able to enjoy 
the profits with little competition, and profit margins will 
show a dramatic rise by allowing wholesale businesses to 
invest in more promotions and maximize returns from this 
growth stage

iii. Maturity Stage: Courses that have reached their peak in 
terms of student enrollment and effectiveness. They 
are optimised for efficiency and consistency in delivery. At 
this point, the product, the student, or the employee is well-
established. His or her goal now is to maintain the market 
or business share that is built up. A moral way to keep an 
employee from entering ‘decline’ is to apply extension 
strategies.  This may include training and retraining, 
conference and workshop sponsorship, and the like.

[

iv. Decline Stage: Courses that are no longer relevant or 
h a v e  b e c o m e  o u t d a t e d .  T h e y  m i g h t  n e e d  t o 
be revised, replaced, or phased out to make room for newer, 
more relevant content. At this stage, there is a need to cut 
down or back on costs and switch to more affordable 
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production methods and cheaper markets that can keep the 
life of the product.

3.4.1   Application of Product Life Cycle to Business 
Education

The application of Product Life Cycle to Business Education or 
organisations encompasses that there is a need to:

a. determine when to introduce new topics or revise existing 
ones based on the educational lifespan or development, 

b. Identify which areas of the curriculum need to be 
enhanced or phased out based on their relevance and 
popularity,

c. Enables Business Educators to know how to manage 
students strategically at different levels and the teaching 
methods to apply at various stages of lecture, and 

d. Helps Business Educators understand the dynamics of 
teaching research and competition by assessing 
collaborative teaching and research growth rates by 
encouraging students to analyse data based on teaching 
trends.  

3.4.2   Using the Product Life Cycle (PLC) to 
C a t e g o r i s e  S t a ff  a n d  S t u d e n t s  i n 
Organisations or Businesses

The utilisation of the Product Life Cycle by businesses, 
institutions, or organisations to categorise staff and students, 
involves:

a. Introduction Stage - new staff or beginners: These 
employees are new to teaching, learning classroom 
management, curriculum delivery, and gaining 
experience. They may need a lot of support, mentorship, 
and guidance.  A new staff needs time to gain acceptance 



and prove their effectiveness.  The management focus 
here, ought to be onboarding, mentoring, professional 
development, and feedback to help the teacher adjust to 
the classroom and educational culture.  The risk here is 
that if not supported well, these teachers may struggle to 
perform, leading to burnout or early departure from the 
profession which may be harmful.  New intakes who are 
adjusting to the school system or struggling to keep up 
with the environment. They may have difficulties in 
certain areas or are just starting to develop their academic 
skills. Students at this stage, need significant support, 
guidance, and encouragement to become integrated and 
perform well. The risk here is that without early 
intervention, these students might fall behind or lose 
interest in school.

a. Growth Stage - developing staff:  Staff at this stage are 
those gaining confidence and becoming proficient in 
their teaching practices. They are still learning but are 
showing progress and increasing effectiveness in the 
classroom. Similar to a product in its growth phase, these 
staff are starting to show results and grow their influence. 
The management focus at this stage is to provide 
opportunities for leadership, more responsibility, and 
further development to keep them engaged and help them 
become future leaders. The risk here is that if they do not 
receive adequate support or challenging opportunities, 
their growth may stagnate.  Students at this stage are 
those who are improving, mastering subjects, showing 
increased academic performance, building up skills, 
expanding in knowledge, and gaining confidence by 
gaining momentum and becoming more successful in 
their learning.  The risk here is that without ongoing 
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challenges, these students might plateau and become 
disengaged.

b. Maturity Stage - experienced staff:  Staff or employees 
at this stage are those who have significant experience, 
expertise, and consistency in their teaching methods. 
They have mastered the curriculum and classroom 
management. Staff in the maturity phase, are reliable, 
steady performers, and they often hold leadership roles 
such as mentors or department heads. The management 
at this stage is to maintain their engagement by offering 
new challenges, professional development, or leadership 
roles. This can be done by recognising and rewarding 
their contributions.  The risk here is that without new 
challenges or professional growth opportunities, 
experienced staff may feel complacent or disengaged. 
Students at this stage are those who are consistently 
performing at a high level and have mastered most 
subjects. They are generally in the top percentiles in 
terms of academic achievement are well-established in 
their academic journey and may serve as role models or 
peer leaders. But the risk here is that if these students are 
not given sufficient opportunities for growth, they may 
become bored or complacent.

c. Decline Stage - underperforming or disengaged staff: 
Staff or employees at this stage are those who may be 
experiencing burnout, resistant to new ideas, or whose 
performance has declined over time. They might be 
unwilling to adapt to changes in curriculum or teaching 
methods; these staff or employees may no longer be as 
effective or relevant in their role. The management focus 
at this stage is to identify causes of disengagement or 
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underperformance by providing additional training, 
reassignment, or even considering career transitions if 
needed.  The risk here is that if these staff or employees 
are not effectively addressed, underperforming ones can 
negatively affect students’ learning experiences and 
overall school performance.  Students at this stage are 
those who have declined in performance or show signs of 
disengagement. They may lack motivation, fall behind in 
class, be at risk of academic failure, or may have stopped 
progressing or lost interest in their education. The risk 
here is that without intervention, these students may 
continue to underperform, potentially leading to 
dropping out or failing to meet their potential.

3.4.3 Applying the Product Life Cycle (PLC) for 
Management of Students and Staff

A Product Life Cycle is the length of time a product is 
introduced to the market until it is removed from the market.  
The stages in this cycle include: introduction, growth, maturity, 
and decline.  A business or organisation normally incurs higher 
marketing costs when a product is introduced but experiences 
higher sales as the product is adopted.  Sales stabilize and peak 
when the product’s adoption matures and over time competition 
sets in and obsolesces may cause decline. The Product Life 
Cycle can be applied for the management of students and staff as 
shown in Table 5:
 
Table 5:  Applying the Product Life Cycle for Management of Students and 

Staff
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Table 5 Continued

As lecturers, especially the senior ones are charged with more 
responsibilities than publish and perish syndrome.  They are 
charged with additional responsibilities of seeing to the success 
of their younger colleagues and the students.  They are to ensure 
their success in their career and programme.  This can be 
achieved by towing a special product life cycle process - 
introduction, growth, maturity, and decline.  What strategies 
would be most effective in managing them at each stage for 
greater productivity career enhancement and programme 
success? This requires relevant educational preparation and 
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development.  It also requires observations applications to 
ensure that the university’s vision and mission are realized. This 
means that whatever happens in the classrooms and the 
organisations ought to coalesce to meet organisation or 
institution expectations. 

3.5  Garbage Can Model (Matrix)
The Garbage Can Model is a framework introduced in 1972 by 
Michael Cohen, James March, and Johan Olsen to describe 
decision-making processes in organisations, especially those 
characterized by ambiguity and complexity. It is often referred 
to as the Garbage Can Matrix because it emphasises how 
decisions are not always linear or rational but can result from a 
chaotic interplay of factors. This model suggests that decision-
making is like a garbage can where problems, solutions, 
participants, and choice opportunities are thrown together. 
Decisions emerge not necessarily because of systematic 
analysis but due to the mixing and matching of these elements in 
an often chaotic or opportunistic way.    This matrix reflects the 
reality of decision-making in highly dynamic and uncertain 
environments and it is useful for understanding non-linear, 
political, or chaotic organisational behaviour.  It is 
characterised by a strict hierarchy or systematic approach to 
decision making and solutions are sometimes proposed before 
problems are even identified because goals and processes are 
often unclear.

Figure 7: Garbage Can Matrix
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The Garbage Can Model is a decision-making framework used 
to describe multifaceted, ambiguous, and unsolidified 
administrative processes, such as those in Business Education. 
The components of the Garbage Can Model matrix in Fig 7, can 
be explained in this context:

Problems: These are the issues or challenges faced by the 
Business Education programme; it could be low enrollment 
rates in the Entrepreneurship option or Marketing and 
Distribution option, insufficient alignment between curriculum 
and industry demands, and insufficiencies in administrative 
processes.  The key point here is that problems do not always 
arise logically or predictably, they often compete for attention 
and resources and problems may remain unresolved or be 
carried over to other decision-opportunities.

Solutions: These are ideas or actions proposed to address 
problems but may exist independently of problems, it could be 
by establishing partnerships with industry leaders and 
implementing new teaching technologies or pedagogical 
methods.  The key point here is that solutions may search for 
problems to justify their implementation and they are not 
always tailored to the problems at hand.

Participants: These are individuals or groups involved in 
decision-making processes, it could be faculty members, staff in 
the department, administrative staff, students, industry partners, 
or stakeholders. The key point here is that participants have 
varying levels of involvement and interest and their availability, 
expertise, and priorities can influence outcomes.

Choice Opportunities and Decision Makers:  Decision 
makers are those with the authority to enact changes, while 
choice opportunities are moments when decisions can be made. 
It could be deans and departmental heads deciding on 
curriculum changes governing boards approving budgets or 
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better still, the dean advisory committee selecting programme 
structures.
The key point here is that decision-making moments may arise 
randomly or through structured processes or choices that often 
depend on which problems, solutions, and participants 
coverage at the precise time. 

The garbage can model matrix visualizes the interaction 
between problems, solutions, participants, and choice 
opportunities in a non-linear and dynamic way.  Problems may 
enter the process independently and decisions are made when 
problems like curriculum updates, new teaching methods, or 
curriculum review meet in the garbage can.  Business 
Education operates in an ever-changing environment with 
shifting student expectations, technological advancement, and 
market demands as the model illustrates how solutions may 
emerge from unstructured processes, fostering innovation and 
creativity.

3.5.1     Key Components of the Garbage Can Model
This model is most applicable in organisations where ambiguity 
and complexity dominate, such as universities, public 
institutions, or start-ups in rapidly evolving industries. The key 
components of the Garbage Can Matrix are:

a. problems are the issues or situations that need 
resolution.

b. solutions are the potential answers or strategies to 
address the problems, which may exist independently of 
the problems.

c. participants are the individuals involved in the decision-
making process, each with varying levels of attention 
and interest and 

d. choice opportunities are the moments or situations 
where decisions are expected to be made; examples are 
meetings, strategic reviews, etc.
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3.5.2     Application of the Garbage Can Model to 
Business Education

The application of the Garbage Can model to Business 
Education or organisations encompasses that there is a need to: 

i. categorise staff and students based on their involvement 
in problem-solving and solution implementation and 
where resources (time, energy, or expertise) are actively 
or passively utilised.

ii. acknowledge unsolidified roles, where staff or students 
may shift categories depending on institutional or 
organisational needs, personal motivation, or situational 
factors.

iii. enhance participation by tailoring tasks to strengths or 
improving engagement strategies.

iv. in departmental meetings, students’ projects, 
accreditation reviews, seminars, or conferences, map out 
which participants contribute to solving problems or 
propose solutions and identify gaps where solutions or 
participation are missing.

v. use insights from the matrix to refine programme 
strategies. For instance, if the department or faculty often 
proposes solutions disconnected from students’ 
problems, introduce mechanisms to align these efforts. 

vi. integrate solution providers into discussions to ensure 
their contributions align with actual problems and 
convert observers into drifters or problem solvers 
through interactive classes or rewards for department or 
faculty innovation.

By mapping employees using the matrix, managers can identify 
who actively contributes, who holds unused potential, and who 
needs support to become more engaged. Similarly, educators 
can apply this framework in academic settings to align tasks 
with student strengths and motivations.
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3.5.3      Using the Garbage Can Matrix to Categorise 
Staff and Students in Organisations or 
Businesses

Utilisation of the Garbage Can Matrix by businesses, 
institutions, or organisations to categorise employees and 
students, focuses on the interaction of participants (employees 
or students) with problems and solutions in their contexts. 
Below is a matrix-based categorisation approach:

Participants:  Employees are involved with sporadic or 
indirect involvement, contributing only occasionally or 
when prompted for guesting and lecturers delivering talks 
without follow-up; students contribute minimally to group 
projects.  

Problems: Students, faculties, or administrators actively 
engaging with specific educational or operational 
challenges to improve outcomes.  The faculty can be active 
in reviewing outdated curricula to align with industry needs 
and students will address group conflicts.  A manager 
addressing team performance issues or a student leading a 
group project to resolve an issue.

Solutions: These are participants or employees who 
introduce pre-existing tools, methods, or knowledge to 
tackle issues within the programme; alumni proposing 
experiential learning based on industry trends. Faculty 
integrating new software into courses, an information 
technology expert pitching new software for efficiency 
gains or a student proposing innovative tools for a task.

Choice Opportunities: This involves passive participants 
who are part of the system but do not directly engage in 
solving problems or contributing solutions.  Students who 
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attend classes without active participation. Faculty or 
departmental staff attending meetings without input nor 
participation.

4.0    How SWOT Analysis Matrix, Product Life 
Cycle, and Garbage Can Model Inform 
Teaching and Learning in Business Education

In Business Education programmes, matrix-like SWOT 
analysis, product life cycle, and garbage can model of decision-
making can significantly inform teaching and learning as shown 
in Table 6: 

Table 6:  How SWOT Analysis Matrix, Product Life Cycle, and Garbage Can 
Model Inform Teaching and Learning

These matrices and models encourage analysis, synthesis, and 
evaluation of business scenarios.  Students learn to apply 
theoretical knowledge to practical situations and they help 
students understand different facets of Business Education from 
public relations in Business Education to business machines 
and technology and school organisation and behaviour.  They 
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enhance problem-solving, adaptability, and decision-making 
through skill development.  Incorporating these matrices and 
models into a Business Education programme ensures that 
students are better prepared to face complex business contests 
with a structured yet flexible approach. 

5.0   Epistemological and Pedagogical Perspectives 
of the Matrices and Models

The relationship between epistemology and pedagogy can be 
explored through the lens of various matrices like the Boston 
Consulting Group matrix, Ansoff matrix, Product Life Cycle, 
SWOT matrix analysis, and Garbage Can model of decision 
making. These matrices, primarily used in strategy and 
decision-making can reveal interesting connections between 
knowledge systems and teaching methodologies as presented in 
Table 7.

Table 7: Epistemological and Pedagogical Perspectives of the Matrices and 
Models
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Table 7 Continued

The interrelationship of these matrices and models provides a 
basis for understanding how knowledge is acquired and applied.  
Epistemology defines what knowledge is valued and how it is 
structured within these matrices.  Pedagogy provides the means 
to implement the insights from these matrices or models, by 
ensuring knowledge is effectively communicated and learned. 
Practically, teachers can use these matrices or models to:

i. assess the relevance and lifecycle of content with the 
Boston Consulting Group matrix and Product Life Cycle.

ii. strategise curriculum development with Ansoff matrix
iii. analyse teaching methods and students’ capabilities with 

SWOT
iv. embrace uncertainty and diversity in learning styles with 

the Garbage Can Model.

These matrices create a bridge between the theory of knowledge 
and the practice of teaching by enabling Business Educators to 
make informed decisions about curriculum design, 
instructional methods, and resource allocation. This 
epistemological insight guides Business Educators in creating 
effective teaching strategies. Teaching practices bring 



GROUP MATRIX IMPERATIVES: EPISTEMOLOGICAL AND PEDAGOGICAL PERSPECTIVES OF A BUSINESS EDUCATOR

5 2

epistemological principles to life by adapting these frameworks 
to diverse learning contexts. In practice, the matrices or models 
inform how teachers approach curriculum design and problem-
solving.  These matrices and models highlight the reciprocal 
relationship between how we understand knowledge and how 
we teach it, ensuring that both are aligned with learners’ needs 
and contexts.

6.0 Key Benefits of Group Matrix Imperatives 
Group matrix imperatives offer several benefits to Business 
Educators by enhancing their ability to teach, guide, and prepare 
students for real-world business environments. These benefits 
are presented in Table 8:

Table 8:     Key Benefits of Group Matrix Imperatives

emphasising
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Table 8 Continued

Incorporating group matrix imperatives into Business 
Education equips educators with tools to create impactful 
learning experiences. It prepares students for professional 
success while enhancing the educators’ ability to manage and 
teach effectively in collaborative settings (Amesi & Okwelle, 
2017; Amesi, Babalola & Oyeyemi, 2023).

6.1      Key Elements of Group Matrix Imperatives
The key elements of Group Matrix Imperatives are: 

i. roles and responsibilities: ensure a clear definition of 
each member's duties for smooth functioning.

ii. communication procedures: ensure that rules for 
sharing information and resolving conflicts are 
effectively in place.

iii. decision-making procedures: ensure that guidelines for 
collaborative and democratic decision-making are in 
place.

iv. mutual goals: ensure a unified understanding of the 
group's purpose and desired outcomes and the criteria to 
measure the group’s progress and success (Amesi, 
Babalola & Oyeyemi, 2023).

emphasising
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6.2     Benefits of Using Group Matrix Imperatives in 
the Assessment of Employees

The benefits of utilising group matrix imperative in the 
assessment of employees or products are:

i. Improved focus:- this allows organisations to identify 
which staff, products, or projects need more attention 
and resources, optimising overall performance.

ii. effective performance management:- this helps in 
categorising employees or teams according to their 
performance, allowing targeted support, training, or 
incentives to improve overall productivity.

iii. strategic alignment:- this matrix approach aligns 
resources with organisational goals, helping businesses 
stay focused on growth opportunities while minimising 
losses or inefficiencies.

The Group Matrix Imperatives is essentially a strategic 
framework used to categorise and assess various organisational 
elements (such as staff, products, projects, etc.) to optimize 
performance, ensure efficient resource allocation, and guide 
decision-making.  It helps in identifying strengths and 
weaknesses, predicting future outcomes, and crafting action 
plans that drive business success (Amesi, Babalola & Oyeyemi, 
2023).

7.0     Contribution to Knowledge 

Amesi and Allison (2024) carried out a study on the utilisation 
of the Boston Consulting Group matrix for the assessment of 
entrepreneurs and employees in business organisations in 
South-South, Nigeria. Details of the result are shown in Table 9.
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Table 9: The extent to which Boston Consulting Group is used to Assess 
Entrepreneurs and Employees in Business Organisations in South-
South  

The data presented in Table 9 shows the extent to which Boston 
Consulting Group is used to assess entrepreneurs and 
employees in business organisations (Public Corporations, 
Joint Ventures, and Cooperatives) in South-South, Nigeria. It 
showed that some entrepreneurs and employees can be assessed 
as stars, question marks, cash cows, and dogs, as found in the 
items on the table.  Findings from the study revealed that the 
Boston Consulting Group matrix can be effective in assessing 
entrepreneurs and employees in business organisations to a high 
extent. Using Analysis of Variance in testing the hypothesis, it 
shows no significant, difference and was retained.  This was 
possible because of the utilisation of the BCG matrix to 
ascertain staff who are stars (high flyers and strategic thinkers), 
cash cows (engaged in innovative ways of generating funds 
rather than pilfering), question marks (train and retrain as 
required to cope with real-life situations) and dogs (aimed at 
trying to turn the business organisations or institutions around).  
Based on this, we recommended that managers and directors 
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including academic and non-academic institutions should 
utilise the Boston Consulting Group matrix for the assessment 
and promotion of workers and the quadrants of the BCG matrix 
should be used to assess the performance and growth of 
employees in organisations. This, to an extent, will help monitor 
employees’ performance in organisations by categorising them 
into groups and developing tailored strategies for growth and 
development.  

Another study by Amesi, Tende, and Anireh (2024) on the 
‘satisficing decision-making model for managerial 
effectiveness to enhance customers’ satisfaction in hospitality 
and non-hospitality industries in Port Harcourt.  Results from 
the study are presented in Table 10: 

Table 10: Satisficing Decision-Making Strategies that Enhance Customers’ 
Satisfaction with Hospitality and Non-Hospitality Industries in Port 
Harcourt

Table 10 analysis shows that the respondents agreed to the fact 
that satisficing decision-making model strategies like process 
optimisation with leveraging technology, proactive problem 
solving that enhances centric leadership, engagement by 
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presentation process, transparent in communication practice, 
technology utilisation with engagement and feedback 
procedure with adequate engagement enhance customers 
satisfaction with hospitality and non-hospitality industries in 
Port Harcourt.  The t-test of no significant difference was 
retained. This finding shows that a satisficing decision-making 
model or matrix-like Garbage Can which centers on problem, 
solution, participants, and decision-makers that give choice 
opportunities enhances customer satisfaction in hospitality and 
non-hospitality industries.   We recommended that there is a 
need for managers and employees to be acquainted with 
adequate integration of the satisficing decision-making model 
in all aspects of businesses and managers, directors, and 
employees including teaching and non-teaching staff should be 
trained to effectively utilise satisficing decision-making model 
or matrix to meet customers’ satisfaction requirement.  This is 
based on the fact that the Garbage Can model has room for 
situations that need resolution, potential answers or strategies to 
address the problems, decision making process with varying 
levels of attention and interest, and situations where decisions 
are expected to be made. It ensures that all the participants are 
giving choice opportinuities for all situation and non goes with 
problem unresolved.

Amesi, Akpomi, and Amadi (2014) studied teachers’ 
knowledge and application of classroom management 
techniques. The result is presented in Table 11.
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Table 11: Extent Teachers Apply Classroom Management Techniques in 
Business Education

Analysis in Table 11 shows that only two items are techniques 
teachers in Business Education consider as being used to an 
extent, with mean score of 2.62 and 2.63 respectively.  The two 
items applied by teachers address the needs of students or 
learners while teaching and rote discipline is essential.  The 
result of the mean score shows that most teachers are 
inexperienced in the techniques used in classroom management 
and did not demonstrate good knowledge of the issues about 
classroom management techniques. It is possible that this 
finding would have been influenced by poor application of the 
matrices and models in their classroom techniques and we 
recommended that teachers on their own should make efforts to 
equip themselves with the knowledge of classroom 
management and apply the techniques involved daily while 
teaching. This will bridge the gap between epistemology and 
pedagogy in Business Education and also make the learners 
globally act for the world of work.

Amesi, Babalola, and Oyeyemi (2023) assessed the 
‘imperativeness of teaching methods for instructional delivery 
in Accounting Education in Universities in Rivers State’.  One 
of the findings from the study showed that lecturers’ 
administrative and management imperatives promote 
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innovative methods in teaching Accounting Education courses 
in Universities in Rivers State to a low extent.  Amesi et al, 
(2023) observed that gaps exist between skills acquired and 
possessed by Accounting Education graduates and skills 
required or demanded in the world of work. It shows that this 
finding would have been influenced by non-application or 
utilisation of group matrix imperatives in instructional delivery 
and we recommended among others that Accounting Education 
lecturers should acquire skills and competencies that could 
enhance their administrative and management imperativeness 
of methods applied in teaching Accounting Education courses 
in universities in Rivers State. This means that the teacher or 
Business Educator will build on existing knowledge, and 
differentiate and incorporate technology into the lesson.  Thus, 
Accounting Education teachers are encouraged to experiment 
with modern educational practices by presenting harmonised 
learning concepts in various ways to reach out to all students.  
The aim is to ensure that Business Educators or teachers have 
the skills and experiences necessary to provide students with 
effective instructions in a manner that allows for content 
mastery. 

Amesi (2021) took a study of ‘entrepreneurs’ assessment in 
different stages of work’ and noted that the Product Life Cycle is 
one of the matrices that can be used to assess workers and 
learners based on its introduction, growth, maturity, and decline 
stages. It was noted that matrices and models were not utilised to 
assess entrepreneurs. These might have been influenced by the 
non-utilisation of matrices like Product Life Cycle or Ansoff 
matrix for assessment. This shows that new teachers or staff 
learn classroom management, gradually gain confidence in 
their work at the growth stage, acquire significant experience at 
the maturity stage, and burnout or resistance to new ideas may 
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set in at the decline stage. To the students or learners, the ability 
to cope with the curriculum due to difficulties in certain areas at 
the introduction stage, improvement in subject mastering at the 
growth stage, consistently performing at higher levels and 
mastery of most subjects at the maturity stage, and resistance to 
adopting new approaches or content may lead to decline.  It is 
important to state that a good and disciplined teacher, employee, 
staff, director, or manager as the case may be, assesses himself 
or herself with the stages but un-disciplined teacher, staff, 
employee, director, or manager do not bother about utilising the 
Product Life Cycle stages to assess himself or herself.  It was 
also observed that a good staff produces a good student and a 
corrupt staff produces a corrupt student that is not ready to adapt 
to the changes in the world of work experiences.   

Amesi and Obi (2023) examined ‘curriculum content review 
and creativity knowledge of Business Education students in 
Rivers State Universities’. Findings from the study revealed 
that there is a high and positive significant relationship between 
practiced-based curriculum content and with creativity 
knowledge of  Business Educat ion students .   The 
recommendation made was that there is an urgent need to 
review the Business Education curriculum to accommodate 
more generic skills and the 21st-century skills that are critical to 
employment in Nigeria and the global community.  This is 
because a practice-based curriculum is typically issue-led and 
driven by learner activities and curriculum content of Business 

st
Education in the 21  century should bend knowledge, thinking, 
innovation skills, media, information and communication 
technology literacy, and real-life experience in the context of 
core academic subjects. 
The Boston Consulting Group matrix brings theory and practice 
together by enabling students to apply concepts to real-world 
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scenarios and encouraging strategic and analytical thinking that 
will provide a foundational tool for understanding resource 
allocation and portfolio management that prepares students for 
decision-making roles in businesses by equipping them with 
practical, data-driven frameworks. These contributions ensure 
that students not only understand the theoretical foundations of 
business strategy but also develop the practical skills needed to 
succeed in dynamic business environments.

Ansoff matrix prepares students for strategic roles by teaching 
critical thinking, risk assessment, and decision-making. It 
provides tools to analyse and suggest real-world business 
solutions by linking growth strategies with broader business 
concepts like marketing, innovation, and risk management and 
also equips students with frameworks widely used in industries, 
enhancing employability and practical competency.  By 
integrating the Ansoff matrix into the Business Education 
programme, students gain both theoretical and practical 
knowledge, empowering them to develop effective growth 
strategies and make informed decisions in complex business 
environments.

8.0        Summary 

In summary, Group Matrix Imperatives is a framework that 
facilitates the smooth operation of teams by outlining essential 
guidelines for collective success. Its principles are integral to 
Business Education as they prepare students for real-world 
scenarios where teamwork and collaboration are critical. Group 
Matrix Imperatives enhance both the methods of teaching and 
the nature of knowledge gained in Business Education. They 
equip educators to prepare students for the complexities of 
collaborative, real-world business environments. This is done 
through strategic planning and alignment, communication and 
collaboration, decision-making frameworks, performance 
management, cultural and ethical awareness, and learning and 
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development.  This approach ensures that students in Business 
Education develop essential teamwork and leadership skills 
while aligning their efforts with planned imperatives. By 
practicing these principles, they are better prepared for dynamic 
organisational environments.

9.0  Conclusion

The group matrix imperatives from an epistemological and 
pedagogical perspectives highlight the intricate interplay 
between knowledge acquisition, critical thinking, and 
collaborative learning in the context of Business Education. 
Epistemologically, the group matrix emphasises the need for 
educators to foster a deep understanding of concepts, ensuring 
learners develop the ability to question, analyse, and synthesise 
information. Pedagogically, it underscores the importance of 
creating learning environments that encourage teamwork, 
problem-solving, and real-world application of business 
theories.

Educators including those in Business Education must balance 
theoretical knowledge with practical skills, integrating diverse 
perspectives of the matrices and models to prepare students for 
complex, dynamic environments. This dual approach not only 
enhances individual capabilities but also strengthens collective 
problem-solving, which is essential in business institutions and 
organisations.

10.0   Recommendations

Based on the foregoing, the following recommendations are 
made: 

1. Effective application of the group matrices and models in 
teaching and learning will equip and enhance learners 
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with real-life and world-of-work experiences.
2. Institutions and organisations should select the most 

appropriate matrix and model to be utilised in the 
assessment of staff and learners.

3. Group matrix utilised in management and business fields 
should be applied to Business Education and related 
educational programmes because of its personalized 
learning, efficiency, measurable impact, and improved 
outcomes. 

4. Business and non-business organisations in a competitive 
environment should seek an advantage over their 
competitors by utilising group matrices and models like 
BCG, Ansoff, Garbage Can, and PLC, including SWOT 
analysis on assessment and business growth to have an 
edge over them. 

5. Group matrix or model can be utilised by business 
organisations, and academic institutions inclusive for 
mutual goal-setting, such as project planning, curriculum 
development, and improvement of the learning 
environment.

By aligning epistemological principles with innovative 
pedagogical strategies, Business Educators can better equip 
learners to navigate and demonstrate leadership in the 
multifaceted world of business.
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Professor Joy Amesi is a renowned academic with 19 years and 
six months of experience as a lecturer and management trainer 
at Rivers State University, Port Harcourt. Born into the Rumu-
Igbere Family of Rumu-Ekirikah in Rumu-Nkele Royal 
Compound, Elibrada Emohua in Emohua Local Government of 
Rivers State, Professor Amesi began her academic journey at 
Saint Andrew's State School II, Diobu, graduated in 1985. She 
then attended Community Secondary School, Oduoha Emohua, 
and completed her secondary education in 1991. Professor 
Amesi obtained her NCE in Business Education from the 
Federal College of Education (Technical), Omoku in 1997, and 
her BSc in Business Education from Rivers State University of 
Science and Technology in 2003. She furthered her education 
with an MBA in Accountancy and an MEd in Business 
Education from Rivers State University of Science and 
Technology now Rivers State University in 2006 and 2008, 
respectively. Professor Amesi earned her PhD in Business 
Education from Nnamdi Azikiwe University Awka in 2011.
Professor Joy Amesi's illustrious career began in 2005 as a 
Graduate Assistant at the Rivers State University of Science and 
Technology, a role she held until 2008. She then progressed to 
become an Assistant Lecturer from 2008 to 2011, followed by 
promotions to Lecturer II (2011-2014), Lecturer I (2014-2017), 
Senior Lecturer (2017-2020), and Reader (2020-2023).  She is 
currently a Professor of Business Education at Rivers State 
University, Port Harcourt, a position she has held since 2023.

Professor Amesi's leadership responsibilities are equally 
impressive. She served as the Departmental Sandwich 
Programme Coordinator from 2008 to 2012 and as the 
Coordinator of the Departmental Postgraduate Programme 
from 2016 to 2019. She also coordinated the Faculty of 
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Education Postgraduate Programme from 2018 to 2020. 
Additionally, she has held various roles such as Faculty of 
Education Electoral Officer (2019-2021), Ag. Head of the 
Department of Business Education (November 2019 - March 
2023), and Chairperson of the Faculty of Education Welfare 
Committee (2019-2024). She is currently the Director, of the 
Student’s Industrial Work Experience Scheme (SIWES) Unit.

Professor Amesi is a member of several professional bodies, 
including the Association for the Advancement of Vocational 
Education in Nigeria, the Association of Business Educators of 
Nigeria, the European Centre for Research Training and 
Development UK, and the Teachers Registration Council of 
Nigeria.
Her national and state assignments are a testament to her 
expertise and dedication. She served as the Assistant National 
Secretary of the Association of Business Educators of Nigeria 
from 2018 to 2022 and as the Secretary from 2022 to date. She 
has also been the Secretary of the Ikwerre Development 
Association since January 2024. Furthermore, she has worked 
as an AD-HOC NCCE Accreditation Panel Member since 2022 
to date, and as an External Examiner for undergraduate and 
postgraduate programmes at various universities, including 
Ebonyi State University, Abakaliki, and Ignatius Ajuru 
University of Education.

A prolific researcher, Professor Amesi has published over 128 
peer-reviewed publications, including two books, 84 journal 
articles, two chapter contributions in books and books of 
readings, two monographs, and 36 conference papers. Her 
research focuses on accounting, entrepreneurship, and skills in 
Business Education, and she has led major international 
research projects and articles in Business Education.
As a dedicated educator, Professor Amesi has supervised 
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numerous research projects at BSc, Postgraduate Diploma, 
MSc, MEd, and PhD levels, including over 10 doctoral and 38 
master's degree research projects, 9 Postgraduate Diploma, as 
well as over 248 undergraduate projects. She has also served as 
an external/internal examiner for Undergraduate, MEd, and 
PhD examinations in several universities.
Throughout her career, Professor Amesi has consistently 
demonstrated her ability to balance academic, administrative, 
and professional responsibilities, solidifying her position as a 
respected expert in her field.  Professor Amesi's contributions to 
the global Business Education Programme have earned her 
recognition as a Fellow of the Association of Business 
Educators of Nigeria. She is also a devout Christian and serves 
as an usher in the Ushering Unit of Redemption Ministries 
Worldwide.
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